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Introduction 

Let me first put your mind at ease — this 
paper is not designed to change your view on 
whether or not to choose blended learning as 
a professional pursuit. If you are reading this, 
you have either already made that decision, or 
you are coming to understand its importance 
for survival in the language training industry. 
The objective of this paper is to put forward 
some basic principles and considerations for 
creating or improving a blended language 
learning strategy. I believe sharing our 
experiences and ideas on blended learning 
has the potential to lead to further, more 
powerful innovation.


Before going on, let me state explicitly that this 
paper is orientated towards professional adult 
language training. Although the content can in 
theory be applied to any type of language 
training, the vocabulary used in certain parts of 
this paper will be more familiar to those 
teaching business language.


To be sure we are all on the same page, let us 
start with the basic definition of blended 
learning. Andrew Wickham described it as 
asynchronous digital content (eLearning) used 
in some combination with live training (face-to-
face, telephone, video conference) (Wickham, 
2012). The concept of blended learning has 
been around for decades, but the latest push 
came after the EdTech revolution of the early 
2000s. Self-directed eLearning, MOOCs 
(Massive Open Online Courses) in particular, 
lacking meaningful integration with live 
lessons, failed to produce the revolutionary 
results. Research has shown that the 
integration of digital content with live training is 
not only essential to a blended approach, but 
can even outperform traditional unblended 
courses (Overton, Dixon, 2016). This makes it 
not simply a cost saving measure, but a way to 
make training in general more efficient.


This paper aims to explore the ‘miracle’ of this 
approach to language training. How is it that 
we can conserve, even increase, the overall 
quality of our training, while simultaneously 
reducing its cost through the integration of 
unmanned digital learning sessions? The 
challenge is no small one, requiring much 
thought, planning and preparation to achieve 
the ‘perfect blend’ and keep trainees 

motivated throughout. Unfortunately, even 
most mainstream language training publishers 
have yet to successfully rise to this challenge. 


Blended language learning is growing in 
popularity at an unprecedented rate, yet still 
sorely lacks in concrete studies for the 
language market. In this paper, I will explore:


• What considerations must be made when 
blended learning is applied to language 
training


• Key questions to answer when deciding on a 
blended approach


• How trainee freedom should be managed


• Whether an LMS is a necessary component


• What kinds of tools fit to blended learning


• How to implement the chosen blended 
approach


• What sort of resistance it is likely to face


I hope that after reading this paper, more 
innovative, revolutionary teachers start 
publishing their own experiences and help take 
blended language learning into its rightful 
place in the language training mainstream.
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Preliminary Considerations 

Language training is, and always will be, 
different to mainstream soft skills training (such 
as Effective Communication, Creative 
Thinking, etc.). It is paradoxical to train 
someone to use a language while using the 
same language as an instructional tool. It puts 
the trainee at an instant disadvantage in the 
natural process of understanding and retaining 
new information, making every lesson unfairly 
challenging compared to what they may be 
used to in other forms of training. 


At the same time, it would be ridiculous not to 
do so. The overwhelming consensus is that we 
learn a language through its meaningful and 
personalised use, not by increasing our overall 
knowledge of its mechanics and vocabulary. 
The ability to speak more fluently is gained 
through speech, and the trainer may be the 
learner’s only source of practice. We are 
forced, therefore, into the uncomfortable, often 
nerve-racking task of using the target language 
as the medium of training delivery. Trainees are 
bombarded with exposure to the target 
language in the hopes that enough of it will 
stick in their minds to be able to call the 
training successful. It is a gruelling task for any 
trainee who is not already comfortably fluent in 
the chosen language.


To compound the issue above, the content of 
the training itself draws from a relatively infinite 
pool of word combinations. The training 
designer has the impossible task of somehow 
deciding on fixed vocabulary-related 
objectives, trying to predict what language the 
trainees will actually encounter in their real 
world interactions. Perhaps I should have titled 
this paper, “The Miracle of Actually Teaching 
Someone a Language.” The complexity of our 
task cannot be overstated, as it directly 
informs our choice of tools and approach 
when faced with blended language training 
design. 


After a decade of exploding in popularity, a 
quick Google search will throw up a wealth of 
free offers and information available to anyone 
considering the jump to blended instruction. 
The task of finding a solution for language 
training should, therefore, be relatively easy. 
Most mainstream eLearning providers for 
language training have taken the route of 
copying existing tools and frameworks 

available in the wider training market, using 
LMS (Learning Management Systems) to 
deliver content and track trainee progress. The 
content hosted on these systems takes the 
shape of static examples of language use, 
such as video or audio conversations, 
information gap activities using the target 
grammar or vocabulary, etc. Quality platforms 
include open written or spoken activities which 
can be examined by the trainer or the trainee’s 
peers. Their progress is measured in 
percentages, using averages related to the 
degree of accuracy achieved in completing the 
various activity types.


Such eLearning becomes truly blended when it 
acts as the preparation for or consolidation of 
a live lesson. If the theme of the next lesson in 
the training programme is teleconferencing, 
the trainee will be asked to complete activities 
involving relevant language through audio, 
video or text examples on the eLearning 
platform. This will permit them to tackle any 
confusion or unfamiliarity with the target 
language and grammar related to 
teleconferences before the live lesson. It also 
allows the trainer to focus precious classroom 
time on realistic simulations to maximise 
practice of the target language skills. After the 
lesson, the same sort of eLearning activities 
can be used to consolidate the practised 
language, increasing the chances of its long 
term retention. The same language can even 
be revisited after a longer interval with mid- or 
end-of-course electronic tests.


With this seemingly simple and concise 
presentation of blended learning, you could be 
forgiven for thinking it a relatively simple 
approach to put in place. Unfortunately, most 
existing mainstream approaches have not 
been built from the ground up with language 
training considerations at their core. They are 
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often conceived with the sole objective in mind 
of cutting training overheads. The result is 
massive online resource platforms designed 
for learners to explore and complete activities 
through self-motivation. I call this blended 
learning 1.0. The approach I presented above, 
a more integrated approach to blended 
learning, we shall call blended learning 2.0. 


Following years of experimenting with and 
perfecting this approach, I believe it is time to 
go back to the drawing board and reconstruct 
our fundamental concepts of how this 
approach should be implemented in a 
language learning context. What follows is my 
vision for blended learning 3.0.


Choice of Approach 

The fact that this section comes before all 
others is no accident. It is essential that we 
first decide on the kind of blended approach 
we wish to take, if any, before looking at the 
tools and configurations available. Rest 
assured that no matter what type of 
requirement you arrive at, the technology will 
probably exist to accommodate it. Although 
this may seem overconfident, I have rarely 
been disappointed in my own blended learning 
research. The internet is full of mainstream 
solutions for different training needs, and even 
more so in the case of smaller, independent 
solutions for language training. 


Below is a list of several key questions I 
believe must be answered before embarking 
on a blended project:


Why do your trainees need a blended 
approach? 

This may be a surprisingly obvious question, 
but it is your trainees (or their training 
managers) who buy your training courses. If 
we wish to convince them to buy blended 
training, it must be because we believe they 
have a need for it and what it can offer. If the 
answer to this question is, “They don’t, but I 
need to cut costs,” I urge you to stop and 
reconsider your strategy. That was not meant 
to dishearten you - I believe every trainee can 
potentially benefit from properly designed, 
personalised blended training. If your decision 
to adopt a blended approach is not learner-
centred from the beginning, however, you may 
want to go back to the drawing board.


What do your trainees actually need to be 
able to do?


This varies greatly, but if your clientele is 
mostly casual learners who have little to no 
need for the target language in their 
professional life, and for whom language 
learning is a leisure activity, they will require a 
very different type of digital content and 
blended programme to the trainer whose 
learners tend to use English for high-stakes 
tasks on a regular basis, and for whom 
language skill is directly linked to 
remuneration. 


The former may require a much higher ratio of 
eLearning to live lesson time than the latter, 
due to the urgency of their training needs. The 
way in which the eLearning content is used will 
therefore change - the former necessitating a 
high volume of short, easily-digested morsels 
of interesting articles and current affairs to 
stave off boredom and drop-outs, the latter 
requiring a concise amount of short, intense 
preparation sessions for upcoming live lessons 
and consolidation of lessons past, with 
entertainment as more of a happy coincidence.


How much time do your trainees have to 
complete online activities? 


Where and when will they spend time on these 
activities? What do they normally like doing 
with the free time you’re planning to take away 
from them? The proud designer of a beautifully 
detailed, immersive digital experience destined 
to revolutionise language learning forever will 
find completion rates plummeting among the 
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group of full-time senior managers whose only 
possible study time is in their twenty minute 
morning metro ride, packed up against other 
commuters with their faces stuck to their 
smartphone to retain sanity. Being sensitive to 
a learner’s life and challenges outside the 
classroom is essential, and will inform the 
design of a successful blended approach.


Freedom 

One element of blended learning versions 1.0 
and 2.0 which was absolutely fundamental, to 
the point of being one of their main USPs, was 
the freedom that it provides the trainee. “No 
more missed lessons or planning constraints. 
Complete your eLearning where you want, 
when you want,” goes the marketing literature.


In theory, the idea of freedom from planned 
lesson times is indeed one of the key 
advantages of eLearning over face-to-face 
sessions, especially in the case of adult 
professionals. Most people in this category are 
very busy, with little free time to spare to focus 
on self improvement. We have all experienced 
cancelled classes or trainees arriving late for 
their lessons, almost always due to work 
overload. Giving them the possibility to 
manage their own time for the online parts of 
their training should, in theory, solve this 
problem.


The reality, as I have experienced it, is very 
different. As I said before, these trainees have 
very little free time to give in their daily lives. If 
they do find free time, it will be far too 
tempting to use it as a much-needed repose 
from the non-stop grind of adult life. To 
imagine they will suddenly become motivated 
to consecrate these rest periods to self 
improvement is a fallacy, a utopian imagine of 
the eager, self-motivated learner.


What I am about to say may come as a shock, 
but my advice is this: Do not, under any 
circumstances, let your trainees have total 
freedom over their eLearning planning. 
Regardless of how you imagine it will play out, 
you will be disappointed. You will find many of 
your trainees completing the required work in 
the 10 minutes before their next live lesson. 
Why? Because this is a small extension of the 
time slot they have already consciously set 
aside for self improvement, and which is not 

considered a potential rest period. It is my firm 
belief that professional adult language 
learners, and perhaps those in other age 
groups, need planning and organisation in 
order to stay committed and motivated. 


This is not to say that eLearning time slots 
must be planned as strictly as face-to-face 
sessions. There must simply be some idea of a 
fixed period within which to complete the 
activities. Time slots can be rearranged as 
needed, but should not be deleted or moved 
to beyond the upcoming live lesson. A shared 
Google calendar could be used with groups to 
ensure everyone is kept up to date. Alerts can 
be created therein that will automatically email 
the participants to remind them one day or 
several hours before their live lessons and 
agreed eLearning periods. Trainees should be 
required to fix the next potential eLearning 
sessions after each live lesson to ensure 
continuity, and reinforce the feeling that these 
parts are not only essential, but that failure to 
complete them has consequences.


An additional advantage to this approach is 
the trainer’s ability to more easily track their 
students’ efforts and attendance. It enables 
them to ‘drop in’ and provide some live 
interaction with active trainees. As I will 
explore further on, well-organised and 
sustained communication can make or break 
the success of a blended training course. A 
simple message of encouragement, or quickly 
answering some pressing questions from the 
trainees, can be enough to drastically reduce 
the feeling of isolation, without compromising 
on training cost-efficiency.
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The LMS Illusion 

The LMS is undoubtably one of the main 
culprits for a corrupt general perception we 
have of blended language learning today. Its 
definition has become blurred by a wealth of 
possible features and extensions. It has 
become synonymous with content creation, 
compatibility with SCORM and xAPI, mobile 
learning, etc. In reality, the simplest definition 
of an LMS is a system that delivers and 
manages training content. That necessarily 
involves a facility for trainee account 
management, some way for trainees to access 
their digital content, and the facility to track 
their subsequent interactions with it. It is only 
as a result of near-ubiquitous LMS use in other 
mainstream training industries that we now 
associate them with professionally designed 
user interfaces, competitions and reward 
systems, completing gap fills, watching 
instructional videos, and so on. These 
elements are not at all necessary components 
of their use. 


If we strip away this false conceptualisation, an 
LMS could be as simple as a shared online 
spreadsheet of trainees’ details, online and 
offline lesson attendance and activity 
evaluations. The activities themselves could be 
shared documents on Google Drive, being 
manually monitored by the trainer for 
comments and submissions, or an uploaded 
scan of the target language from the upcoming 
lesson, emailed to trainees asking them to 
write an example paragraph using as many 
words as possible, to be emailed back to the 
trainer for correction. Feedback and learner 
comments from the live lesson could be noted 
in the same shared document for post-lesson 
consolidation.


These techniques use free, everyday tools to 
accomplish the same overall training goals of 
high-end, overpriced LMS packed full of 
features designed to keep learners motivated 
despite the tedium of endless gap-fills and 
instructional media. It is, of course, arguably 
more work for the trainer, but it highlights the 
flaws in our modern conception of eLearning, 
and reopens the possibility of creating simple, 
elegant solutions to blended learning.


Choice of Tools 

Once you have confirmed that blended 
learning is indeed what you seek for your 
trainees, having analysed their needs and 
challenges, you are ready to research the tools 
that will help you meet the resulting 
requirements.


Conducting research into tools specifically 
created for training, especially language 
training, is a monumental task. In my home 
country of France alone, I have uncovered 
countless language-specific eLearning 
providers working on a strictly national basis. 
They are invisible to Google search results, 
almost unmentioned on EdTech blogs, 
basically discoverable exclusively through 
teaching networks and word of mouth. This is, 
unfortunately, typical of the language training 
industry, and makes the choice of tool all the 
more difficult without professional assistance.


That said, there is no particular necessity to 
use an expensive professional system 
designed specifically for training. This may 
often be the case in large training 
organisations due to the volume of trainees 
and a higher need for accountability and 
continuity, but smaller organisations and 
freelancers can justify a more ad hoc approach 
to the choice of digital training tools. If, as in 
the previous section, we strip away the need 
for an LMS, our options are quite open for a 
working combination of different low-cost 
tools. The three applications below exemplify 
this approach, and are the tools with which I 
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have had the best experiences in my own 
training context. In your research, you may well 
find alternatives more suited to your context 
and clients, and I strongly encourage you to do 
so.


WebEx 
Out of all the web conferencing tools available 
to distance trainers, WebEx may be one of the 
best for blended language training for several 
reasons. First, it is one of the systems 
generally accepted by enterprise computer 
networks, removing the need to contact that 
client’s IT department to have the software 
unblocked for your trainees. Secondly, it has 
an online file storage system where trainers 
can place lesson content, enabling them to 
upload it directly to an active video 
conference. Audio and video files can be 
played to all trainees simultaneously during 
exercises, digital or scanned documents can 
be viewed and commented on, etc. At only 
€19 a month for up to 8 video participants in 
each call, it is certainly one of the cheaper 
solutions.


You can also buy packages of telephone time 
to allow participants without an internet 
connection to join your lesson with their home 
or mobile phone, but this can drive up the cost 
quite considerably. In any case, trainees can 
connect using the WebEx app on their 
smartphones and tablets, so there should 
rarely be any need to connect by phone. 


As for its use with blended learning, each 
scheduled lesson page can include uploaded 
preparation materials, to be completed before 
the video conference. Any materials or 
contributions generated during a video lesson 
can be uploaded to the trainer’s WebEx 
account and accessed by participants after the 
lesson has ended for consolidation. Of course, 
as this is not an LMS, continuity and 
evaluation must be managed manually by the 
trainer, and a complementary system may be 
required to keep track of groups’ progress.


Google Drive 
Although this is a well-documented tool of the 
digital training world, I feel it worth mentioning 
as a viable LMS alternative and feature-packed 
digital training platform. Drive is Google’s 
online file storage and document editing 

system. The three training-related tools in 
Drive are Docs, Sheets and Slides. 


Docs allows trainers to create shared word 
processing documents with their trainees, or 
other trainers in the case of collaborative 
materials creation. These could contain 
instructions for preparation work before a live 
lesson, such as researching links to news 
articles or videos containing the lesson’s target 
language. The trainees could then each write 
their answers to assigned questions in the 
same document, examining each other’s 
efforts and providing comments and peer 
feedback. The trainer can also give in-line 
feedback via written corrections using different 
coloured text.


Sheets, as a spreadsheet editor similar to 
Microsoft Excel, could be used as a trainee 
management tool, with each group having a 
separate sheet in the same document to 
record attendance, evaluation scores or 
comments on evolving needs and progress. 
Another use could be creating and sharing 
vocabulary records with groups or trainees 
where the trainer records key phrases or 
vocabulary from each lesson, to be used in 
consolidation activities or evaluations. If used 
correctly, Sheets can essentially replace the 
administrative functions of an LMS without any 
cost to the trainer, except of course the extra 
time it takes to set up and manage a manually 
created system.


Slides, as the Google equivalent to Microsoft 
Powerpoint, permits trainers and trainees to 
create presentation slides. These could form 
the basis of a live presentation to be given 
during a face-to-face lesson, or a tidy way of 
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presenting a research assignment. The 
advantage of Slides is, when shared between 
trainer and trainee, that it can be corrected in 
advance of the upcoming in-person lesson. 
Additionally, when shared between trainees, it 
can be used to make a joint presentation, for 
example a collaborative research project using 
the target language and skills of the upcoming 
or previous live lesson.


Although a Google account is required for 
each trainer and trainee who wishes to use 
these products, the registration process is very 
simple, and use of the full suite of tools is free. 
If you have already used Microsoft Office, the 
learning curve should be relatively short. Used 
in combination with Google Hangouts, their 
video conferencing tool, Google Drive 
essentially represents a platform for the 
creation of a partially or fully digital language 
training organisation. An even more robust 
combination of these tools exists in the form of 
the Google Classrooms suite, but this is only 
available to those in national education.


LearnDash 
If you feel the need to go down the road of a 
true LMS, but lack the budget to commit to 
expensive monthly subscriptions, LearnDash 
may be worth exploring. It is a plugin for a 
platform called WordPress, a content 
management system used by over 70 million 
websites world wide. Many small training 
companies and freelancers already use 
Wordpress for their own promotional websites 
or blogs, any of which could in theory be 
upgraded to a fully-featured LMS using 
LearnDash.


The plugin itself is relatively cheap compared 
to mainstream LMS, at 159 USD per site for 
the fully featured system including a year of 
support and updates. You need to pay the 
same price each year to keep the support, 
though this is not an obligation. You could pay 
once to permanently use the same version of 
the plugin. Once purchased, it can immediately 
be integrated with an existing WordPress 
website. To create such a website involves 
finding a web host (average cost: 10€ a month) 
and a domain name (average cost: 10€ a year). 


Once set up, the process of populating the 
LMS with content can begin. The LearnDash 
approach to content creation is fairly standard 
as far as LMS go. One course is subdivided 
into lessons, which are subdivided into topics 
and quizzes. Each sub level is a page where 
you can enter text, audio, video or other visual 
content for the trainee to interact with. The 
quiz system is robust, allowing many different 
question types and very detailed 
customisation of the trainee’s experience and 
how they will be evaluated. Progress is 
measured by the number of lesson pages the 
trainee has viewed, as well as average quiz 
scores. 


Each component of LearnDash can be 
arranged to suit your own personalised style 
and vision. You can ever create a course 
marketplace where visitors can pay for your 
training courses directly via credit card. 
Customisation is virtually limitless thanks to 
the WordPress framework.


I should make it clear, however, that creating a 
personalised WordPress page is not easy for 
those who have little to no web design 
experience, and may at a certain point require 
the skills of a professional web designer. The 
task can be made easier by buying an off-the-
shelf theme that is specifically designed to 
work with LearnDash and will instantly 
transform an empty website into a coherent 
online learning platform. One example would 
be the ‘Social Learner’ theme by BuddyBoss 
(179 USD per site license at the time of writing 
this paper).
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Implementation 

It should come as no surprise by now, but 
there is much more to a successful blended 
learning strategy than a good course plan and 
the right tools for the job. There is still a raft of 
things to consider, for example:


• How will trainees be reliably informed of 
what to do next once a live lesson has 
finished? 


• How will deadlines be communicated and 
enforced, and subsequent reminders sent? 


• What will happen if a trainee doesn’t hit the 
deadline - will they lose access to the activity 
or be penalised in some way? 


• How will you know if trainees are completing 
their assigned tasks or not, and if not, what 
is your contingency plan for trainees arriving 
to a lesson with none of their preparation 
work completed? 


• How long will it take you to correct 
submitted online assignments, and how will 
you keep track of what was submitted when 
to be sure no one is left feeling abandoned?


All of these questions basically point towards 
two key areas of consideration: organisation 
and communication. These are absolutely vital 
to the success of any blended learning 
approach. Organisation must be well-defined 
and explained clearly and repeatedly to the 

trainees from the beginning of the course to 
the end, to be sure trainees know what is 
expected of them at all times. 


The nature of the online work trainees are 
asked to complete tends to lead even the most 
motivated of people into lethargy and 
disinterest. With no physical, live contact while 
completing such tasks, the ‘distraction 
monkey’ every human being has inside their 
animal brain will inevitably take the helm to 
divert us from our required tasks. Having a 
clearly defined picture at the forefront of the 
learner’s mind as to what they have to do, why, 
and by when can make the difference between 
a satisfyingly high and a painfully low rate of 
online attendance and task completion.


A clearly defined system of communication 
between trainers and trainees is equally vital, 
as none of the organisational elements can 
function without it. It will help combat the 
unavoidable feeling of isolation when engaging 
in online training sessions. Even a simple chat 
message or an email congratulating a trainee 
for completing a task, or an offer of support 
after a low score in an evaluation, can be 
enough to subconsciously sustain the 
reassurance that someone, somewhere is 
surveying what they are doing, and that they 
are not alone. This will make the difference 
between the eLearning elements of your 
training course being perceived as low-quality 
cost-cutting measures, or worthwhile, 
meaningful enhancements that in fact increase 
the success rate of your training and act as an 
effective competitive differentiator for your 
business as a language trainer.


Resistance 
A successful blended learning project will be 
doomed to failure if consideration is not given 
to the relevant feelings of concerned trainees 
and/or colleagues towards digital instruction. 
No matter how well designed and carefully 
chosen your approach and tools are, it is safe 
to say there will be resistance. Planning and 
investment in trainer and trainee on-boarding 
before the beginning of the project can make 
all the difference to the success of the project.
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Trainers  
In terms of a collective of teachers in a training 
centre or organisation, the kind of resistance to 
prepare for will vary, though it will centre 
around two predictable areas of apprehension: 
a fear of technological incompetence; and a 
lack of desire to change well-developed, 
comfortable teaching habits. Below are two 
exemplifications with associated advice, in 
order of ascending gravity:


“I’m not really sure how to use this. I’m not 
very good with technology.” 

In other words, this trainer is, as many will be, 
worried that they are not sufficiently talented 
with digital tools or practices to perform their 
job adequately while using them. 


This is why running preliminary workshops and 
one-on-one problem solving meetings with all 
trainers is a crucial step before the launch of a 
blended programme. These colleagues may be 
more than willing to integrate eLearning 
content into their existing teaching, but they 
must be reassured with the help of structured 
training sessions completed well in advance of 
the kick-off date. 


During the long teething period of your project, 
some trainers in the team may not be using the 
new approach and tools consistently enough 
to develop long-lasting habits. A truly 
successful blended project will involve regular 
‘refresher’ meetings with trainers to remind 
them of the key elements of the new approach, 
answer any questions they may have and allow 
them to give valuable feedback from the field 
on how well the blended system is working in 
the classroom.


“You can use your fancy eLearning 
platform, I’ll stick to what I’m good at.” 

This trainer is, in other words, completely 
against the use of any new tools in their 
teaching practice. They have likely been 
teaching for a long time, and have developed 
strong habits which they rely on to maintain 
their position. They probably do not 
experiment with new teaching techniques or 
participate in staff training sessions. This may 
be a veteran trainer with a stagnant teaching 
style.


That is not to say they are a lost cause, but 
they will require an elevated amount of training 
and workshops to give them the safe practice 
time required to not only become aware of the 
time-saving and pedagogic advantages of 
integrating digital tools into their existing 
practices, but also to develop enough 
familiarity to feel ready to take them into their 
classroom without the fear of embarrassment 
or incompetence.


In some cases, these on-boarding efforts will 
fail, unable to overcome the paralysing fear of 
showing weakness when it comes to lacking 
ability with technology. These trainers will 
therefore require some sort of non-digital 
alternative to the new approach. Through 
appropriate blended design, you should have 
already developed an offline contingency plan 
for inevitable technologic failures. Use these 
colleagues as guinea pigs to test the 
effectiveness of these measures, permitting 
them to participate in the change without 
actually changing any of their existing habits. 
This may, in time, at least help improve their 
attitude towards your plans and keep them 
feeling part of the pedagogic team.


Trainees 
In terms of your trainees, accepting a blended 
learning approach should be a simpler 
decision. They have a choice of suppliers and 
are aware that you are selling them a training 
programme involving eLearning. That said, 
acceptance of a system is worthless without 
sufficient motivation to use it. Although we 
have discussed how to design and organise 
your blended training to ensure sustained 
communication and a feeling of 
accompaniment, trainees may still be 
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apprehensive about completing their online 
work using the chosen digital tools. 


A successful blended learning project will 
involve simple, clear instruction for the trainee 
before or during the first lesson of the 
programme on using the chosen tools, as well 
as how they should know what to do next, and 
by when. The blended system should also 
include the ability to detect when a trainee is 
not adhering to the agreed online training 
schedule, flagging them for contact in order to 
uncover the reason for the drop in attendance 
and arrange retraining or support if necessary. 
This can be completed through 
videoconferencing tools such as Skype, in 
case in-person training would be impractical.


It is equally possible that through these 
support calls you discover negative feedback 
concerning your system or its tools. This is 
invaluable, and should immediately be 
recorded and collated with any other negative 
comments to potentially lead to tweaking or a 
broader redesign of the blended strategy. All 
the time and energy we as designers put into 
creating a blended learning system may seem 
like a waste when we are required to redesign 
some of its elements following disastrous 
feedback, but every failure is a learning 
opportunity. We must never close ourselves to 
the possibility of scrapping our entire system 
and starting fresh, as much as it might be 
painful and costly. Each new revision will be an 
improvement on the last, and the investment 
will pay off in the long run.


Trainer and trainee adherence to a blended 
learning programme is never a given, no 
matter how well-designed and revolutionary 
the tool or approach. Failure is almost 
guaranteed if appropriate measures and 
procedures are not put in place well in 

advance of the beginning of the project to 
mitigate this risk.


Conclusion 

Blended learning will inevitably become the 
norm in most, if not all, training industries, 
including language training. Our sector is a 
niche, with very little in the way of disposable 
revenue for investment and advancement. We 
are left to our own devices when it comes to 
developing solutions to emerging issues. Let 
this not lead us to despair, as ours is an 
industry full of potential for innovation and 
creativity thanks to that very freedom from 
restrictive order and elitism.


There are revolutionary innovators in our midst, 
and with the proper channels of 
communication and professional collaboration, 
we can bring change to what is arguably one 
of the most advanced training sectors. I hope 
you manage to create your own unique 
solution to blended learning, and that you 
share your experiences, both successful and 
not, with your colleagues and teaching 
networks to help further advance this 
fascinating new wave of language teaching 
technology.
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